Congenital word-blindness is characterized, according to Hin- 
Congenital word-blindness is characterized, according to Hin- shelwood,1 by normal or near normal intelligence, inability to read words, though other symbols such as music and numbers can be read, and the eventual development of a reading skill when the proper technique can be found. The frequency of this defect in the public schools is really unknown because of the inexact definition of how severe the defect must be to be dignified by such a name.
Dr. Wallin2 has estimated its frequency to be as great as epilepsy, but this is higher than most other estimates.
The important points concerning the condition are three. First, that such a condition is found now and again in the public schools. Second, that the children have approximately normal intelligence. And third, that the condition can be alleviated, somewhat, by education alone. This last condition is extremely important because it puts the problem of the social competency of the child squarely on the shoulders of the school staff. This paper is an attempt to show a method used in the instruction of such a case, together with objective and subjective measures of the results of such instruction. As is so often the case with such cases, the gross result of Paul's3 defect was far more than mere inability to read but extended into a severe social maladjustment that eventually brought him before a juvenile court. In our work with Paul, no attempt was made to develop his reading skill to the point of mastery. We only tried to find a method that would show that Paul could be taught to read and at the same time could be continued in his local school.
One of the outstanding facts in Paul's case was his ability to identify a printed word when the name was given him but an utter inability to name the word when the word alone was seen. For instance, if we were asked to find such a word as "Rover" Then he would copy it and pronounce the name. And so on, until several nouns had been learned more or less thoroughly.
Next, he would be shown a ball and asked what he saw and he would say: "I see a ball." Then a card would be shown, reading, "I see a ball" and it would be explained that the card said the same thing he had said. Then he would be asked to point to the word "ball" on the card; asked to write it, etc. Then the sentence would be taken apart so that the card reading, "I see" was by itself and it would be explained what the card said, etc., through the same order as in learning the nouns. Then a book having the same sentence would be shown and he would be asked to read it. And so on with word and phrase after word and phrase.
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